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presented in a logical sequence, building on the student’s knowledge base. Pupils are 
then given the opportunity to apply and practice what they have learned. Suggestions 
for using this instructional technique can be found in the accompanying Strategies for 
Effective Teaching and Learning feature.

These three examples are by no means the only instructional models appropriate 
for students with intellectual disability. Other approaches, such as direct instruction 
and learning strategies (discussed in Chapter 7), are also useful.

Services for Young  
Children With Intellectual Disability
The importance of early intervention for young children identified as, or suspected 
of being, intellectually disabled cannot be overestimated. Early intervention can be 
defined as the services and supports rendered to children age 3 and younger with 
disabilities, or those who evidence risk factors, and their families. Early intervention 
represents a consortium of services—not just educational assistance but also health 
care, social services, family supports, and other benefits. The aim of early intervention 
is to affect positively the overall development of the child—his or her social, emotional, 
physical, and intellectual well-being. Thanks to the work of social scientists from vari-
ous disciplines, federally funded research projects, and the impact of legislation such as 
PL 99–457 (the Education of the Handicapped Act Amendments of 1986), significant 
advancements have occurred in this arena. As a result, the quality of life for countless 
youngsters with intellectual disability and other impairments has been improved.

Hickson, Blackman, and Reis (1995) describe two main goals of early intervention 
for young children with intellectual disability. The focus of these efforts varies, depend-
ing on the severity of the impairment. For preschoolers considered to have moderate 
or greater degrees of intellectual disability, the main emphasis is on furthering their 
development by reducing delays in reaching significant developmental and cognitive 
milestones, such as walking or talking. (Similar programs that focus on infants with 
intellectual disability, such as babies with Down syndrome, are frequently identified as 
infant stimulation programs.) Some youngsters may also profit from programs that 

infant stimulation: Programs for 
infants with disabilities or those 
experiencing delays; emphasis usually 
on achieving developmental or cognitive 
milestones.

Strategies for Effective Teaching and Learning
Using Scaffolding in the Classroom

➜➜ Introduce the concept. The teacher lists all of the steps 
in the strategy using concrete illustrations, then models 
the strategy.

➜➜ Regulate difficulty during guided practice. The 
strategy is presented one step at a time using simplified 
situations. Pupils are guided through the process with the 
teacher providing assistance.

➜➜ Provide varying contexts for student practice. Students 
initially practice the strategy using authentic problems 
under the guidance of their teacher. Pupils eventually 
conduct practice sessions in small-group settings.

➜➜ Provide feedback. The instructor provides constructive 
feedback. Evaluative checklists are available so students 
can self-evaluate their performance.

➜➜ Increase student responsibility. Students are required 
to use the strategies independently. As pupils become 
increasingly proficient, supports are gradually decreased. 
The teacher evaluates for student mastery.

➜➜ Provide independent practice. Students are provided 
with extensive opportunities for practice and apply the 
steps to novel situations. (Friend & Bursuck, 2015)


